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Abstract: This article explores the role of Task-Based Learning in promoting
communicative competence in foreign language classrooms. In many language learning
contexts, students may know grammar rules and vocabulary, but they often face difficulties
when using the target language in real communication. Task-Based Learning helps solve this
problem by placing meaningful tasks at the center of the learning process. Through activities
such as role-plays, information-gap tasks, problem-solving discussions, interviews, decision-
making tasks, and presentations, learners use language for practical purposes. This approach
develops not only speaking fluency, but also interactional competence, vocabulary use,
grammatical accuracy in context, strategic competence, learner autonomy, and confidence.
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Communicative competence is one of the central goals of modern foreign language
education. In traditional language classrooms, students often learn grammar rules, memorize
vocabulary, and complete written exercises, but they may still face difficulties when they
need to use the language in real communication. This situation shows that knowing a language
is not the same as using it effectively. Therefore, foreign language teaching should focus not
only on linguistic knowledge, but also on learners’ ability to express ideas, interact with
others, understand context, and respond appropriately.

Task-Based Learning is an effective approach for promoting communicative competence
because it places meaningful communication at the center of the lesson. In this approach,
students use the target language to complete a real or realistic task. The main aim is not only
to produce correct sentences, but to achieve a communicative goal. David Nunan explains
that tasks are connected with communicative language teaching and can be used as a central
element of curriculum and classroom practice.

A task-based lesson usually gives students a clear purpose for communication. For
example, students may be asked to plan a weekend trip, solve a classroom problem, prepare
a mini-presentation, conduct an interview, compare two products, or organize a school event.
In all these activities, language is used as a tool for action. Students speak, listen, ask
questions, clarify meaning, agree, disagree, and make decisions. As a result, they develop
communicative competence naturally through active participation.

One of the most important benefits of Task-Based Learning is that it develops fluency. In
many foreign language classrooms, learners are afraid of making mistakes. They may know
vocabulary and grammar, but they hesitate to speak. Task-based activities reduce this fear
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example, in a role-play activity such as “At the doctor’s office,” one student acts as a patient
and another as a doctor. The student must explain symptoms, ask questions, give advice, and
respond appropriately. Even if small grammatical mistakes occur, the communication
continues. This helps students become more confident speakers.

Another important contribution of Task-Based Learning is vocabulary development. In
traditional lessons, vocabulary is often presented as a list of isolated words. However, in task-
based learning, students use vocabulary in meaningful contexts. For example, if the task is
“planning a healthy lifestyle campaign,” students naturally use words such as exercise, diet,
habit, stress, sleep, advice, avoid, improve, and recommend. Because the words are connected
with a communicative situation, students remember them more easily and use them more
appropriately.

Task-Based Learning also helps students develop grammatical competence, but in a more
practical way. Grammar is not ignored; it is learned and practised through communication.
For example, if the task is “planning a future holiday,” students need to use future forms such
as will, going to, and present continuous for arrangements. If the task is “describing past
experiences,” students naturally practise past simple and present perfect. After the task, the
teacher can give feedback and correct common errors. This allows grammar to be connected
with real meaning rather than memorized separately.

A further advantage of Task-Based Learning is the development of strategic competence.
In real communication, students may forget a word, misunderstand a question, or need more
time to answer. Task-based activities teach them how to continue communication despite
these difficulties. They can use phrases such as “Could you repeat that?”, “What do you
mean?”, “I mean...”, “How can I say...?”, or “Let me explain it in another way.” These
strategies are important because successful communication does not always require perfect
language; it requires the ability to manage communication.

Task-Based Learning is also effective because it increases student motivation. Learners
usually become more interested when tasks are connected with real life. For example, instead
of only learning vocabulary about food, students can create a restaurant menu, role-play
ordering food, compare prices, and choose the best meal for a group. Instead of only studying
environmental vocabulary, students can design a campaign to reduce plastic use at school.
These tasks make language learning more meaningful and practical.

In foreign language classrooms, Task-Based Learning supports learner-centered
education. The teacher is no longer the only speaker in the classroom. Students work in pairs
or groups, share ideas, make choices, and present outcomes. The teacher acts as a facilitator
who explains the task, monitors students, supports them when necessary, and gives feedback
after the task. Michael East describes TBLT as a learner-centered and experiential approach
where learners develop language through communicative tasks that require them to use
language actively[1].

Task-Based Learning can also improve students’ confidence in public speaking. For

example, students can complete a group task called “Design a new school club.” They d“ /
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the club name, activities, schedule, rules, and benefits. Then they present their club to the
class. This activity develops speaking, cooperation, persuasion, and presentation skills.
Students learn how to express opinions, support ideas, and speak in front of others.

However, Task-Based Learning may also create some difficulties. First, low-level
students may feel nervous when they are asked to communicate freely. To solve this problem,
teachers should provide useful phrases before the task. For example, before a discussion task,
the teacher can write phrases on the board: “I think...”, “In my opinion...”, “I agree with...”,
“I don’t agree because...”, “Can you explain?” Second, tasks must be suitable for students’
level. If the task is too difficult, students may lose motivation. If it is too easy, they may not
develop new language skills[2].

Another challenge is classroom management. Pair and group work may become noisy,
and some students may speak more than others. Therefore, teachers should give clear
instructions, assign roles, and set time limits. For example, in a group discussion, one student
can be a leader, one can be a note-taker, one can be a speaker, and one can be a timekeeper.
This helps every student participate actively.

Assessment is also important in Task-Based Learning. Teachers should not assess only
grammar accuracy. They should also evaluate fluency, vocabulary use, pronunciation,
interaction, task completion, and cooperation. For example, a simple rubric can include the
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following criteria: “completed the task,” “used English actively,” “worked with partners,”
“used appropriate vocabulary,” and “communicated ideas clearly.” This type of assessment
1s more suitable for communicative competence because it reflects real language performance.

Rod Ellis explains that tasks can be understood as a way of enabling learners to learn
language through experiencing how it is used in communication. This idea is very important
for foreign language classrooms because students need more than theoretical knowledge.
They need opportunities to use language for real purposes. Task-Based Learning creates these
opportunities and makes the classroom closer to real communication[3].

In conclusion, Task-Based Learning is a powerful approach for promoting communicative
competence in foreign language classrooms. It develops fluency, interactional ability,
vocabulary use, grammar in context, strategic competence, learner autonomy, motivation, and
confidence. Through meaningful tasks, students learn to use the target language not only as a
school subject, but as a practical means of communication. Although TBLT requires careful
planning, clear instructions, and appropriate assessment, it can make foreign language
learning more active, meaningful, and effective.

Practical Classroom Examples:

Example 1: Information-Gap Task

Topic: Finding a place in the city

Level: A2-B1

Task: Student A has a city map. Student B has a list of places to visit. They must ask and
answer questions to find the best route.

Useful language: \\‘/
L=
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o Where is the museum?
e How can I get there?
e Turn left / turn right.
o Itis next to the bank.
e Qo straight ahead.
Communicative result:Students practise asking for directions, giving instructions, and
clarifying information.
Example 2: Problem-Solving Task
Topic: Reducing plastic use at school
Level: Bl
Task: Students work in groups and prepare three practical solutions to reduce plastic
waste in their school.
Possible answers:
« Use reusable bottles.
o Organize an eco-day.
o Putrecycling boxes in classrooms.
« Make posters about plastic pollution.
Communicative result: Students express opinions, suggest solutions, agree or disagree,
and present group ideas.
Example 3: Role-Play Task
Topic: At the doctor’s office
Level: A2-B1
Task: One student is a doctor, another is a patient. The patient explains symptoms, and
the doctor gives advice.
Useful language:
o I have a headache.
e How long have you felt this?
e You should drink more water.
e You need to rest.
o Take this medicine twice a day.
Communicative result: Students practise real-life speaking, asking questions, giving
advice, and responding appropriately.
Example 4: Decision-Making Task
Topic: Planning a class trip
Level: Bl
Task: Students choose a place, transport, time, budget, and activities for a class trip.
Useful language:
o I suggest going to...
o It is cheaper than...
e We can travel by...
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o [ agree because...
I think this option is better.
Communicative result:
Students practise negotiation, comparison, decision-making, and group discussion.
Task-Based Learning promotes communicative competence by giving students real
reasons to use the foreign language. It transforms the classroom from a place of passive
memorization into a space of active communication. Through tasks, learners practise
speaking, listening, interaction, vocabulary, grammar, and communication strategies in
meaningful contexts. Therefore, TBL can be considered one of the most effective approaches
for developing practical language ability in foreign language classrooms.

References:

1. Nunan, D. (2004). Task-Based Language Teaching. Cambridge University Press.
2.  Ellis, R. (2003). Task-Based Language Learning and Teaching. Oxford University

Press.
3. East, M. (2021). Foundational Principles of Task-Based Language Teaching.
Routledge.

4.  Council of Europe. Common European Framework of Reference for Languages:
Learning, Teaching, Assessment.

\\\//

05"

Volume 2, Issue 5 CONFERENCE OF MODERN SCIENCE
& PEDAGOGY/ WASHINGTON/THE USA ‘ \




