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Abstract. This extended research article examines the application of interactive
teaching methods in English language classrooms, with a particular focus on their impact
on teaching effectiveness and the development of learners’ communicative competence. The
study is grounded in contemporary pedagogical theories, including Communicative
Language Teaching (CLT), Task-Based Learning (TBL), and Collaborative Learning,
which emphasize learner-centered instruction and meaningful interaction. The article
provides a comprehensive comparison between traditional teacher-centered approaches
and interactive teaching methods, highlighting their respective strengths and limitations.
Through an experimental research design, control and experimental groups were
established to evaluate the effectiveness of interactive instruction. The experimental group
was taught using a variety of interactive activities such as pair work, group discussions,
role-play, debates, and project-based learning tasks, while the control group followed
conventional instructional practices. Both qualitative and quantitative research methods
were employed, including pre-tests and post-tests, classroom observations, and learner
questionnaires. The findings reveal that interactive teaching methods significantly enhance
students’ speaking fluency, listening comprehension, vocabulary acquisition, and writing
coherence. Learners exposed to interactive instruction demonstrated higher levels of
motivation, confidence, and active participation compared to those taught using traditional
methods. In addition to presenting empirical results, the article analyzes the challenges
associated with implementing interactive teaching methods, such as time management
issues, large class sizes, and the need for teacher training. The study concludes that despite
these challenges, interactive teaching methods play a crucial role in improving the quality
of English language education. The results provide practical implications for English
language teachers, curriculum developers, and educational policymakers, emphasizing the
importance of integrating interactive, learner-centered approaches into modern language
teaching practice.
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Introduction. In the context of rapid globalization and technological development, the
demand for effective English language teaching has increased significantly. English has
become a global lingua franca, essential for academic, professional, and X\/
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communication. Consequently, educational institutions are expected to equip learners with
strong communicative competence rather than merely theoretical knowledge of the
language. Traditional methods of English language teaching, which are predominantly
teacher-centered, often fail to provide sufficient opportunities for meaningful interaction. In
such classrooms, students tend to play a passive role, focusing mainly on memorization of
grammatical rules and vocabulary. This approach limits learners’ ability to use the language
in real-life communicative situations. As a result, many learners experience difficulties in
speaking fluently and confidently, despite years of formal instruction. To address these
challenges, interactive teaching methods have emerged as an effective alternative in modern
pedagogy. Interactive teaching emphasizes learner participation, collaboration, and
communication. It encourages students to actively engage in the learning process through
pair work, group discussions, role-play activities, debates, and project-based tasks. These
methods align with the principles of communicative language teaching (CLT), which
prioritizes language use over rote learning. In English language classrooms, interaction
plays a crucial role in developing communicative competence. According to communicative
theories of language learning, language is best acquired through meaningful use and social
interaction. Interactive activities create authentic communicative contexts that allow
learners to practice language skills in a supportive environment. This approach not only
enhances linguistic competence but also develops learners’ confidence, motivation, and
critical thinking skills. Furthermore, interactive teaching methods contribute to learner-
centered education. Unlike traditional approaches, interactive instruction shifts the focus
from the teacher to the learner. Students become active participants who construct
knowledge through collaboration and problem-solving. This transformation of classroom
dynamics fosters a positive learning atmosphere and increases student engagement. Despite
the recognized advantages of interactive teaching, its implementation in English language
classrooms remains inconsistent. In many educational contexts, teachers continue to rely on
traditional methods due to factors such as limited training, time constraints, and lack of
resources. Therefore, it is essential to conduct in-depth research on the application,
effectiveness, and outcomes of interactive teaching methods in English language education.
The present study aims to analyze the application of interactive teaching methods in English
language classes and evaluate their impact on learners’ language skills. The research
focuses on both qualitative and quantitative analysis to provide comprehensive insights into
teaching practices and learning outcomes. By comparing traitional and interactive
instructional approaches, the study seeks to determine the extent to which interactive
methods enhance students’ communicative competence. This article is designed as an
extended research paper, providing a detailed theoretical background, methodological
framework, data analysis, and discussion of results. The findings of this study are expected
to contribute to the field of English language teaching by offering practical
recommendations for educators and policymakers. One of the major challenges in English
language teaching today is the gap between theoretical knowledge and practical Iar% é
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use. Despite extensive exposure to grammatical structures and vocabulary, many learners
struggle to communicate effectively in real-life situations. This issue is particularly evident
in educational contexts where traditional teaching methods dominate classroom practice.
Traditional English language instruction often prioritizes accuracy over fluency, focusing
heavily on grammar explanation and written exercises. While such methods may contribute
to learners’ grammatical competence, they do not adequately develop communicative
competence. As a result, students frequently lack confidence and spontaneity in speaking,
which undermines the overall effectiveness of language education. Interactive teaching
methods offer a potential solution to this problem by creating learning environments that
emphasize communication, collaboration, and learner autonomy. However, the successful
implementation of these methods depends on various factors, including teacher expertise,
classroom conditions, and institutional support. Therefore, a systematic analysis of
Interactive teaching practices and their outcomes is necessary.

Research Problem. The central research problem addressed in this study is the
limited effectiveness of traditional English language teaching methods in developing
students’ communicative competence. Although interactive teaching methods are widely
promoted in pedagogical theory, there is a lack of comprehensive empirical research
examining their practical application and measurable outcomes in English language
classrooms. Specifically, this study seeks to investigate the following problem areas:

« To what extent are interactive teaching methods implemented in English language
classes?

* How do interactive methods influence learners’ language skills compared to
traditional approaches?

» What challenges and limitations do teachers face when applying interactive teaching
strategies?

By addressing these questions, the study aims to bridge the gap between pedagogical
theory and classroom practice.

Research Objectives. The primary objective of this research is to analyze the
application of interactive teaching methods in English language classes and evaluate their
effectiveness through empirical evidence. To achieve this aim, the study sets the following
specific objectives:

1. To identify the most commonly used interactive teaching methods in English
language instruction.

2. To examine the impact of interactive methods on students’ speaking, listening,
reading, and writing skills.

3. To compare learning outcomes between students taught using interactive methods
and those taught using traditional methods.

4. To analyze students’ attitudes and perceptions toward interactive learning activities.

5. To explore teachers’ experiences, challenges, and perspectives regarding the
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Bodyl. Theoretical Foundations of Interactive Teaching. Interactive teaching has its
theoretical roots in constructivist learning theory, which emphasizes the active role of
learners in constructing knowledge through experience and interaction. According to
constructivist scholars such as Piaget and Vygotsky, learning is not a passive process of
receiving information but an active process of meaning-making. In this context,
interaction serves as a fundamental mechanism through which learners internalize new
knowledge. Vygotsky’s concept of the Zone of Proximal Development (ZPD) is
particularly relevant to interactive teaching. The ZPD refers to the gap between what
learners can achieve independently and what they can accomplish with guidance or
collaboration. Interactive teaching methods, such as pair work and group discussions,
provide learners with opportunities to operate within their ZPD by engaging with peers
and teachers. This collaborative interaction facilitates scaffolding, which supports
learners in gradually achieving higher levels of language proficiency.

In  English language teaching, interactive approaches align closely with
communicative and socio-cultural theories of language learning. Language is viewed not
merely as a system of rules but as a tool for communication and social interaction.
Consequently, learning activities that promote interaction are considered essential for
developing communicative competence Communicative Language Teaching and
Interaction Communicative Language Teaching (CLT) represents a significant shift from
form-focused instruction to meaning-focused communication. CLT emphasizes the use
of authentic language, real-life communication, and learner interaction as central
components of language instruction. Scholars such as Hymes and Canale argue that
communicative competence involves not only grammatical knowledge but also
sociolinguistic, discourse, and strategic competence. Interactive teaching methods play a
crucial role in operationalizing CLT principles in the classroom. Activities such as role-
play, simulations, and information-gap tasks create communicative contexts that require
learners to negotiate meaning. Through such interaction, learners develop fluency and
pragmatic competence, which are often neglected in traditional classrooms. Previous
studies have consistently demonstrated the effectiveness of CLT-based interactive
instruction. Research indicates that learners exposed to interactive activities show greater
improvement in oral proficiency and listening comprehension compared to those taught
through traditional grammar-based methods. These findings underscore the importance
of interaction as a core element of effective English language teaching.

Task-Based Learning as an Interactive Approach. Task-Based Learning (TBL) is
another pedagogical framework that strongly supports interactive teaching. In TBL, learners
engage in meaningful tasks that reflect real-world language use. Tasks are designed to
promote communication and problem-solving rather than explicit grammar instruction.
Interactive tasks such as group problem-solving activities, projects, and collaborative
writing assignments encourage learners to use language purposefully. Research suggests
that TBL enhances learner motivation and autonomy by allowing students t(\ﬁ é
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responsibility for their learning. Moreover, tasks provide opportunities for meaningful
feedback and reflection, which contribute to language development. Despite its advantages,
TBL presents certain challenges, including task design and classroom management.
Teachers must carefully select tasks that match learners’ proficiency levels and learning
objectives. Nevertheless, when effectively implemented, TBL serves as a powerful
interactive approach in English language teaching.

Collaborative Learning and Peer Interaction. Collaborative learning emphasizes learning
through cooperation among learners. In English language classrooms, collaborative
activities such as group discussions and peer review foster social interaction and collective
problem-solving. These activities align with socio-cultural theories that highlight the social
nature of learning. Peer interaction allows learners to exchange ideas, provide feedback, and
negotiate meaning. Studies indicate that peer collaboration enhances language accuracy and
fluency by encouraging learners to reflect on their language use. Furthermore, collaborative
learning promotes positive interdependence and accountability, which contribute to a
supportive learning environment. However, effective collaboration requires careful planning
and monitoring by teachers. Issues such as unequal participation and group conflict may
arise if collaborative activities are not properly structured. Despite these challenges,
collaborative learning remains a key component of interactive teaching.

Review of Empirical Studies on Interactive Teaching. A substantial body of
empirical research supports the effectiveness of interactive teaching methods in English
language education. Numerous studies have reported positive outcomes in learners’
language skills, motivation, and engagement. For instance, experimental studies comparing
interactive and traditional instruction consistently show higher achievement levels among
students in interactive classrooms. Research conducted in diverse educational contexts
highlights the adaptability of interactive teaching methods. While contextual factors such as
class size and cultural expectations influence implementation, the overall impact of
interaction on language learning remains positive. Nevertheless, some studies note
challenges related to teacher readiness and institutional constraints. These findings suggest
the need for professional development programs that equip teachers with the skills
necessary to implement interactive instruction effectively.

Body2. Conceptual Framework of the Study.Based on the reviewed literature, this study
adopts a conceptual framework that integrates interactive teaching methods with
communicative competence development. The framework assumes that increased classroom
interaction leads to greater learner engagement, which in turn enhances language skill
acquisition. Interactive teaching methods serve as independent variables, while learners’
language skills and motivation function as dependent variables. The framework also
considers moderating factors such as teacher expertise and classroom environment.In this
group, the teacher remained the primary source of knowledge, and student participation was
largely restricted to responding to questions or completing individual tasks. Interaction

among students was minimal. \\ /
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Research Instruments._To collect comprehensive data, several research instruments were
utilized:_ Pre-test and Post-test_Standardized pre-tests and post-tests were administered to
both groups to measure changes in language proficiency. The tests assessed:

* speaking fluency and accuracy;

* listening comprehension;

* reading comprehension;

* writing coherence and grammatical accuracy.

The pre-test established baseline proficiency levels, while the post-test measured
progress after the instructional intervention.

Classroom Observation.Classroom observations were conducted throughout the research
period to document teaching practices, student interaction, and engagement levels. An
observation checklist was used to ensure consistency across sessions. Observational data
provided valuable qualitative insights into classroom dynamics.

Questionnaires. Student questionnaires were administered at the end of the intervention
to gather learners’ perceptions of the teaching methods. The questionnaires included both
closed-ended and open-ended questions, allowing for quantitative analysis as well as
qualitative feedback.

Data Collection Procedure. Data collection followed a systematic process. Initially, pre-
tests were administered to both groups. Throughout the instructional period, classroom
observations were conducted regularly. At the conclusion of the intervention, post-tests and
questionnaires were administered. All data were collected ethically, with participants
informed of the research purpose and assured of confidentiality. Participation was voluntary,
and students’ academic grades were not affected by their involvement in the study.

Data Analysis. The data collected from the experimental and control groups were
analyzed to determine the impact of interactive teaching methods on English language
learning. The primary focus was on the improvement of four core language skills: speaking,
listening, reading, and writing. Both quantitative (pre-test and post-test scores) and
qualitative (classroom observation notes, student gquestionnaires) data were analyzed. The
experimental group consisted of 28 students, and the control group consisted of 27 students.
All participants had comparable baseline proficiency levels, as indicated by pre-test results.
The instructional intervention lasted 10 weeks, with lessons conducted twice a week for 90
minutes.

Quantitative Analysis

Speaking Skills

Speaking performance was assessed through structured oral tasks and evaluated on
fluency, accuracy, pronunciation, and interaction. Table 1 summarizes the pre-test and post-
test results.
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Table 1. Speaking Skill Scores (Pre-test vs. Post-test)

Group Pre-test mean Post-test mean Improvement %
Experimental 62.5 81.3 30.1
Control 63.1 68.4 8.4

Analysis: The experimental group showed a significant improvement in speaking skills
(+30.1%), compared to the control group (+8.4%). This indicates that interactive activities
such as role-plays, pair work, and group discussions substantially enhance learners’ oral
proficiency.

e Listening Skills

Listening comprehension was measured through listening tasks that required students to
identify main ideas, details, and infer meanings. Table 2 presents the findings.

Table 2. Listening Skill Scores (Pre-test vs. Post-test)

Group Pre-test mean Post-test mean Improvement %
Experimental 58.2 5 24.5
Control 59.0 63.2 7.1

Analysis:  Students in  the
experimental group demonstrated a markedly higher improvement in listening
comprehension. Interactive listening activities, including group-based listening exercises
and peer discussions, contributed to these outcomes.

o Reading Skills

Reading comprehension was evaluated using passages with multiple-choice and short-
answer guestions. Table 3 shows the results.

Reading Skill Scores (Pre-test vs. Post-test)

Group Pre-test mean Post-test mean Improvement %
Experimental 65.3 79.4 21.6
Control 64.7 70.2 8.5

Analysis: The experimental group’s superior performance suggests that collaborative

reading tasks, such as group discussions on texts and peer summarization, enhanced
comprehension and critical reading skills.

. Writing Skills

Writing proficiency was assessed through essays and structured writing tasks. Table 4
presents pre-test and post-test scores.

Writing Skill Scores (Pre-test vs. Post-test)

Group Pre-test mean Post-test mean Improvement %
Experimental 60.5 78.2 29.3
Control 61.0 66.5 9.0

Analysis: The experimental group achieved higher gains in writing, likely due to
project-based learning tasks and peer feedback sessions that encouraged planning, drafting,

and revising written texts collaboratively. /
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Observational data revealed that students in the experimental group were more engaged
and actively participated in lessons. Key patterns included:

« High frequency of student-to-student interaction;

» Willingness to speak and take risks in communication;

« Cooperative problem-solving behavior;

« Increased motivation and enthusiasm during activities.

In contrast, the control group exhibited limited interaction, and students primarily

responded to teacher prompts without engaging in collaborative discussions.

Student Feedback. Student questionnaires indicated a strong preference for interactive
methods. Common responses included:

* “I feel more confident speaking English in class.”

* “Working in groups helps me understand new vocabulary better.”

* “Role-plays and debates make learning interesting and practical.”

* “I feel motivated to participate because my ideas are valued.”

The feedback reinforces the quantitative findings, showing that interactive teaching

positively affects learners’ attitudes, motivation, and willingness to communicate.

Interpretation of Results. The combined quantitative and qualitative analysis indicates
that interactive teaching methods significantly improve English language learning outcomes
compared to traditional methods. Notably:

* Speaking and writing skills benefited most from interaction-focused activities;

» Listening and reading skills improved through collaborative and communicative tasks;

 Learner motivation, confidence, and participation increased in interactive classrooms.
These findings align with previous research on communicative and task-based approaches,
confirming that interaction is a critical factor in developing comprehensive language
competence.

Conclusion. The present study aimed to investigate the application and effectiveness
of interactive teaching methods in English language classrooms. Based on both quantitative
and qualitative data, the findings clearly indicate that interactive approaches—such as pair
work, group discussions, role-plays, debates, and project-based learning—significantly
enhance learners’ language proficiency across speaking, listening, reading, and writing
skills. Students in the experimental group, who experienced interactive instruction,
demonstrated higher performance gains compared to their peers in the control group who
received traditional teacher-centered instruction. Specifically, speaking and writing skills
benefited the most from activities that encouraged authentic communication and
collaborative learning. Listening and reading skills also improved, largely due to peer
interaction and group-based exercises. Qualitative analysis further supported these findings.
Classroom observations and student feedback highlighted increased engagement,
motivation, confidence, and willingness to participate in interactive lessons. Tresults
underscore the importance of active learner participation and social interaction as central

components of effective language teaching. From a pedagogical perspective, thls 5{{ /
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confirms that integrating interactive teaching strategies into English language classrooms
not only improves language skills but also fosters a positive learning environment where
students take ownership of their learning. Teachers adopting these methods must consider
careful planning, scaffolding, and monitoring to ensure equitable participation and
maximize learning outcomes. Finally, this study contributes to both theory and practice by
demonstrating the practical benefits of interactive, learner-centered approaches. It also
highlights the challenges teachers may face, including class size management, time
constraints, and the need for professional development, which should be addressed to
optimize the impact of interactive teaching.
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